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1. Introduction 

The appraisal policy applies to all staff employed within our Trust and will be a 

supportive and developmental process designed to ensure that all employees 

identified by the policy have the skills and support they need to carry out their role 

effectively. It will help to ensure that all employees are able to continue to improve 

their professional/employment practice and to develop in their respective roles.   

 

Definitions 

a) The term Headteacher also refers, where appropriate, to any other title used to 

identify the Headteacher, Executive Headteacher or Head of School.  

b) The term employee refers to any member of the school staff employed to work 

solely at the school. 

c) The Chief Executive Officer of the Trust will be involved in the appraisal of 

headteachers, together with appropriate governors.   
 

 

2. Purpose 
 

This policy sets out the framework for a clear and consistent assessment of the overall 

performance of employees covered by the appraisal policy and for supporting their 

development within the context of the school’s plan for improving educational 

provision and performance, and the standards expected of employees in their 
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respective roles. This policy does not form part of any 

employee’s contract of employment, and it may be 

amended at any time following consultation. We may also vary any parts of this 

procedure, including any time limits, as appropriate in any case. 

 

3. Equality and Diversity 

The procedure will be operated in accordance with our Equality and Diversity Policy. 

We are committed to developing, maintaining and supporting a culture of equality 

and diversity in employment. The impact of the procedure will be monitored in 

accordance with the Equality Act 2010. 

 

4. Application of the policy 

The policy applies to the Headteacher and to all staff employed by the school, except 

those on contracts of less than one long term (two short terms), those teachers 

undergoing induction (i.e. E C Ts), those support staff subject to a probationary 

period.  

 

 

5. Appraisal 

 

 

The appraisal period 
 

a) The appraisal period will run for twelve months from 1 September to 31 August. 
b) Employees who are employed on a fixed term contract of less than one year will 

have their performance managed in accordance with the principles underpinning 

this policy. The length of the review period will be determined by the duration of their 

contract and an individual teacher's objectives should take account of the length of 

contract.  
 

 

Appointing appraisers 
 

a) The ownership for appraising and setting objectives for Headteachers sits with the 

Trust CEO who will lead the process. They will partner with and gain input from their 

Local Governance Committee and Trust Board. This may include support from a 

suitably skilled and/or experienced Trust adviser (who has been appointed by the 

Governance Committee for that purpose) with the knowledge and support of the 

Trust Board as needed or appropriate. 

b) The headteacher will decide who will appraise other employees covered by the 

policy. This will be notified to staff annually. Objections to appraisers should be 

carefully considered. 
 

 

Setting objectives 
 

a) The headteacher’s objectives will be set by the CEO partnering with Local 

Governance Committee after consultation with the Trust Board.  

b) Objectives for each employee covered by the policy will be set before, or as soon 

as practicable after, the start of each appraisal period. For consistency every 

employee will have an overall blanket objective linked to ‘being great 
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in my job’. Any more detailed objectives will be 

Specific, Measurable, Achievable, Realistic and Time-

bound. It is also important to consider the impact an objective will have on 

outcomes for pupils. They need to be differentiated to take into account the 

employee’s role and level of experience. They also need to be challenging. The 

appraiser and appraisee will seek to agree the objectives  

c) The objectives set for each employee will, if achieved, contribute to the school 

and Trust’s plans for improving the school’s educational provision and 

performance and improving the educational opportunities of pupils at that 

school. This will be ensured by quality assuring all objectives against the school 

and Trust improvement plan. Where appropriate, objectives will reflect the new 

context of multi-academy trust working. 
 
 

Teaching staff objectives  

Leadership Team’s objectives should reflect their leadership and management 

responsibilities. 

All teaching staff objectives must reflect and align with current Teaching standards 
Information. 

 

 

Support staff objectives 

As overall guidance support staff will have three objectives. Part–time staff will also 

have three, but their targets will fairly reflect their percentage contract. All those who 

are line managers of others should reflect this responsibility in at least one of their 

targets.   

 

 

Overall Performance of Teachers 

a) Before, or as soon as practicable after, the start of each appraisal period, a 

teacher will be informed of the standards against which that teacher’s 

performance in that appraisal period will be assessed. Each teacher will be 

assessed against the set of standards contained in the document called 

Teachers Standard Information 

b) The Headteacher or Local Governance Committee (as appropriate) will need to    

consider whether certain teachers should also be assessed against other sets of 

standards published by the Secretary of State that are relevant to them. 
 

 

Reviewing performance – judgement of teaching, learning and assessment 

 

Observation 

1. Our Trust believes that observation of classroom practice and other 

responsibilities for teachers, and support staff who support teachers in the 

classroom, is important both as a way of assessing performance in order to 

identify any particular strengths and areas for development they may have and 

of gaining useful information which can inform school improvement more 

generally. 

mailto:https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/665522/Teachers_standard_information.pdf
mailto:https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/665522/Teachers_standard_information.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/665522/Teachers_standard_information.pdf
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2. The overall judgement should be based on:  

a) Classroom observation of Teaching and Learning 

b) Pupil voice 

c) Assessment and progress data  

3. A lesson observation should be of at least 20 minutes’ duration, preferably the first 

20 minutes, and not longer than hour. During the observation the observer should 

talk to pupils and look at the pupils’ books. The overall grade should consider the 

lesson itself, pupil responses to questions, evidence in pupils’ books, pupil progress, 

tracking and any additional data the member of staff is using, which is typical of 

their practice.  

4. Classroom observation protocol: 

a) There should always be a clear rationale and focus for the observation. The 

observer should decide which lesson to observe and this decision should be 

informed by discussion with the member of staff and their performance 

management targets.  

b) Five working days’ notice of a formal classroom observation should be given to the 

teacher.  

c) A lesson plan and class list (which indicates subgroups - PP, SEN etc.) and pupils’ 

likely target grades in the group should be provided for the observer. 

d) Classroom observation should be supportive and developmental. The main areas of 

strength should be identified and any areas to focus on to improve. There is also the 

opportunity to state whether there are aspects that should be shared with others as 

good practice or whether there is a need for any CPD follow up and what that 

might be.  

e) Feedback should be arranged prior to the observation and should be given as 

soon as possible following the observations, and within 48 hours, with the written 

record produced within five working days. 

f) At the feedback, the member of staff should bring evidence (mark book with 

information on pupils’ current working levels/grades, assessments etc.) to show the 

progress of the group(s) over time. 

g) An overall grade will be given – this will consider the lesson itself, pupil responses to 

questions, evidence in pupils’ books, pupil progress, tracking and any additional 

data the member of staff is using, which is typical of their practice. 

Support staff 

Support staff appraisal will focus on the job description of the employee and the 

expected standards of performance will be made clear by the appraiser. 

 

Learning Walks – see Annex A 

The headteacher or other leaders with responsibility for teaching standards may 

conduct ‘learning walks’ in order to evaluate the standards of teaching and to check 

that high standards of professional performance are established and maintained. The 

length and frequency of ‘learning walks’ will vary depending on specific 

circumstances.  
 

Development and support 

a) Appraisal is a supportive process which will be used to inform continuing 

professional development. The school wishes to encourage a culture in which all 

employees take responsibility for improving their performance through appropriate 

development. 

b) All staff professional development will be linked to Trust and school 
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improvement priorities and to the ongoing professional 

development needs and priorities of individual staff. 
 

Feedback 

a) Employees will receive constructive feedback on their performance throughout 

the year and as soon as practicable after an observation has taken place 

or other evidence has come to light. 

b) Where there are concerns about any aspects of the employee’s performance 

the appraiser will meet with the employee to: 

 give clear feedback about the areas of concern; 

 give the employee the opportunity to comment and discuss the concerns; 

establish the likely causes of poor performance; and identify any training 

needs/support needed (e.g. coaching, monitoring, structured observation); 

 clarify the required standards and agree any support (e.g. coaching, 

mentoring, structured observations), that will be provided to help address 

those specific concerns; 

 make clear how, and by when, the appraiser will review progress; 

 if it is appropriate to revise objectives, it will be necessary to allow sufficient 

time for improvement; this would usually be a period of 8-10 weeks; 

 the amount of time required will reflect the seriousness of the concerns; 

explain the implications and process if no, or insufficient, improvement is made. 

 

c) When progress is reviewed, if the appraiser is satisfied that the employee has                        

     made, or is making, sufficient improvement, the appraisal process will continue     

   as normal, with any remaining issues continuing to be addressed through that  

     process. 

d) The appraiser will keep a note of any concerns, the support given and the    

   review judgement. A copy of this note will be given to the employee. If  

  required, this will inform any decision on transition to the capability procedure. 

 

 

Transition to capability 
 

If the appraiser is not satisfied with progress, the employee will be notified in writing 

that the appraisal system will no longer apply, and that his/her performance will be 

managed under the capability procedure. The employee will be invited to a formal 

capability meeting. The capability procedures will then apply.  

 

 

Annual assessment 

a) The performance of each employee covered by the appraisal policy will be 

formally assessed in respect of each appraisal period. 

b) In assessing the performance of the headteacher the School Governing Body 

must consult the CEO and Trust Board. 

c) This assessment is the end point to the annual appraisal process, but performance 

and development priorities will be reviewed and addressed on a regular basis with 
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a more formal written interim review mid-year that is 

recorded (on BlueSky or on the school’s records). 

d) Teachers will receive their appraisal reports by 31 October; Headteachers and 

Support Staff will receive their appraisal reports by 31 December.  

e) The appraisal report will include: 

 details of the employee’s objectives for the appraisal period in question; 

 an assessment of the employee’s performance of their role and responsibilities 

against their objectives and, for teachers, against the relevant standards; 

 an assessment of the employee’s training and development needs and 

identification of any action that should be taken to address them. The 

assessment of performance and of training and development needs will inform 

the planning process for the following appraisal period. 

 a recommendation on pay where that is relevant. Pay recommendations will 

be made by 31 October for all teachers. 

 

 

Monitoring 
  
The Palladian Academy Trust Board has responsibility for monitoring the 

implementation of this policy and for reviewing it annually. 

  
 

Approved by Trust Board  09/2022  

Document Owner   HR Lead 

Version   1  
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Annex A - Classroom observation 

 

The key principle relating to classroom observation is that there should always be a 

clear rationale and focus for any classroom observation. The classroom observation 

agreed should be reasonable, proportionate and should not be undertaken for its own 

sake. 

 

Classroom observation may provide evidence of how a teacher is making progress in 

relation to agreed objectives and enables the appraiser to assess a teacher’s 

practice more generally and therefore helps to inform an assessment of overall 

performance. 

 

Is there a limit on the number of classroom observations? 

 

No - the new Education (School Teachers’ Appraisal) (England) Regulations 2012 

removes the 3-hour limit which the 2006 Regulations imposed in respect of 

classroom observation, meaning that it is up to schools to determine their own 

protocols regarding frequency and duration of observation. 

 

 

The amount of observation agreed must be reasonable and should reflect, and be 

proportionate to, the needs of the teacher being reviewed and reflect their 

individual circumstances. 

 

Who should undertake classroom observation? 

 

Classroom observation can only be carried out by those with Qualified Teacher 

Status. Classroom observation should be undertaken by the appraiser. Headteachers 

should ensure that all those who act as observers have adequate preparation and 

appropriate skills to undertake observation and to provide constructive oral and 

written feedback to the teacher. 

 

Discussion should take place with the teacher as to how classroom observation will 

be undertaken, the frequency of this and who will undertake the observation. 

 

5 working days’ notice of a formal classroom observation should be given to the 

teacher. 

 

Teachers may also have the opportunity to engage in classroom observation with 

other professional colleagues, by agreement, in order to further develop their own 

practice. Such peer observations would be voluntary and should be for the purposes 

of professional development and not used as part of formal appraisal arrangements. 

 

Feedback following classroom observation 

 

To be effective, classroom observation should be supportive and developmental. 

Verbal feedback should be provided within 48 hours to the teacher following an 

observation. A written record made of the observation should be provided within 5 

working days. This should include the date on which the observation took place, focus 

of the observation, what was learnt from the observation, the feedback given, and 
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any further actions / follow-up required. The record of the 

observation should be provided to the teacher as soon as 

practicable after the observation has taken place. 

 

Classroom observations may form part of the discussion in a review meeting. 

 

Learning walks 

 

A headteacher has a duty to evaluate the standards of teaching and learning and to 

ensure that proper standards of professional performance are established and 

maintained in the school. In addition to planned observations agreed, headteachers 

may choose to undertake ‘learning walks’ to inform their monitoring of the quality of 

learning. In larger schools this responsibility may be delegated to members of the 

senior leadership team or heads of subject. 

 

Learning walks are a supportive and developmental activity to take the temperature 

of teaching and learning on a regular and informal basis.  They are not formal 

observations. 

 

 

Annex B - Setting objectives 

 

Setting objectives 

Staff are more likely to be successful in achieving objectives if they have had input 

into them and it is therefore important that objectives are set in discussion with the 

member of staff during the planning and review meeting. 

 

Objectives should be focused and there should be a clear link to relevant team, year 

or whole school or Trust objectives, the school or Trust’s improvement plan and school 

or Trust’s self-evaluation. The member of staff and school or Trust’s objectives should 

be aligned with an emphasis on improving outcomes for pupils. 

 

All staff will have the overall objective of being ‘great at their job’ with more detailed 

objectives and targets to evidence what great looks like in their current stage of 

development  

Teaching staff objectives 

The career stage expectations of a teacher at different stages of the pay range 

should be taken into account when setting appropriate objectives. The different 

stages have been identified by a staff working group as: Emerging (M1-M2), 

Developing (M3-M4), Aspiring (M5-M6) or Leading (Threshold) teacher. See Annex C. 

Any performance objectives must relate to the teacher’s role and position within the 

school; therefore, a classroom teacher on the UPS should be expected to be set 

objectives relating to the standards required for a UPS teacher. The headteacher and 

governors will use performance management to inform pay progression decisions, 

including movement up the UPR. Ofsted will also question the effectiveness of how a 

school has used performance management. 

Objective 1: Teaching, Learning and Pupil Progress. 

Targets will be set as appropriate reflecting patterns of achievement and whole 
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school and Trust priorities.  

 

Objective 2: Teaching and Learning (Curriculum team focus) 

This objective must relate to Trust or school priorities as identified in the Trust or School 

Improvement Plan and areas of focus within the curriculum area. For teaching and 

learning targets: quantifiable evidence including a lesson observation graded good 

or better. 

 

Objective 3: Teaching and Learning (Team/Personal focus) 

For those with a leadership and management responsibility: quantifiable evidence of 

improvement in the practice of their team. For those not leading a team, a personal 

and professional development target in relation to whole school or Trust. This will 

reflect the specific needs of the individual. It could be used to identify CPD needs 

that will enable the teacher to, for example, develop current practice, extend 

practice in order to support assessment for pay progression or to provide effective 

experience for promotion opportunities. 

Support staff objectives 

 

Each member of support staff will have three objectives. Part–time staff will have three 

objectives which will fairly reflect their percentage contract. All those who are line 

managers of others should reflect this responsibility in at least one of their targets. 

 

Objective 1: Teaching, Learning and Pupil Progress 

All roles within the Trust support successful teaching, learning and pupil progress. This 

objective should be specific in how the member of staff contributes to adding value 

to pupil progress, if relevant.  

 

Objective 2: Organisational Impact (Trust or School Development Plan) 

This objective must relate to Trust or school priorities as identified in the Trust or School 

Improvement Plan and areas of focus within the curriculum/business or organisational 

area you are supporting or working within. Quantifiable evidence including 

observations, data, and benchmarking should be included. 

 
Objective 3: Organisational Impact (Team/Personal focus) 

For those with a leadership and management responsibility: quantifiable evidence of 

improvement in the practice of their team. For those not leading a team: a personal 

and professional development target in relation to whole school or Trust. This will reflect 

the specific needs of the individual. It could be used to identify CPD needs that will 

enable the member of staff to, for example, develop current practice, extend practice 

in order to support individual skill sets stay apace with changing regulations and 

guidance, technologies and appropriate work pace. 

 
Setting objectives 

 

Objectives should be challenging and should be set using the S.M.A.R.T.I. D. system. 

S.M.A.R.T. I.D. is an acronym which stands for: 

 

Specific 

Measurable 

Achievable 

Realistic 

Time-bound 
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Impact 

Differentiated 

 

The S.M.A.R.T. I. D system can be used to assist with setting objectives which are: 

 Process objectives: to tell members of staff what they are required to do and 

how they are required to do it; 
 Impact objectives: to tell members of staff the long-term implications or impact of 

the specific objective they are required to achieve; 
 Outcome objectives: to tell members of staff the specific outcome in terms of a 

change which is expected; 
 Personal objectives: to set specific personal development objectives such as the 

achievement of a training programme or the achievement of a change in 

behaviour. 

The advantages of using S.M.A.R.T. I. D objectives are that they will assist members of 

staff in having a greater sense of ownership of the objectives and their role and that the 

appraiser will be able to more clearly measure their progress. 

 
Objectives should be set using clear action words/verbs. 

 

Appraisers should avoid using words which are vague, and which do not describe 

exactly what the member of staff should do to achieve the objective. 

The objective must be measurable and therefore the words used to describe the action 

must be clearly measurable. There must be an outcome against which the employee’s 

performance can be assessed 

 

Specific objectives 

 

Specific means to set out explicitly. It means that the objective is concrete, 

detailed, focused and well defined. 

 

A specific objective should identify: 

 Who is involved 

 What the member of staff is expected to accomplish 

 Where the objective should be accomplished 

 When the objective should be accomplished 

 Why the objective should be accomplished – the reason, purpose or benefits of 

accomplishing the goal. 

When setting an objective, the appraiser will need to consider: 

 What exactly is the member of staff to do, with and for whom? 

 What strategies will I expect them to use? 

 Is the objective described with action verbs? 

 Is it clear who is involved? 

 Is it clear where this will happen? 

 Is it clear what needs to happen? 

 Is the outcome clear? 

 Will this objective lead to the desired result? 

 How will I know the objective has been received? 

 Can I measure attainment of the objective? 

 

Measurable objectives 
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Objectives will need to be measurable in order that the 

appraiser can effectively assess whether the objective has 

been successfully achieved. This may be done by linking the 

objective to a rate, frequency, percentage or to behaviour. 

 

Appraisers should create and devise a system for monitoring, tracking and measuring 

what the teacher does in order to provide quality, useful feedback during the appraisal 

cycle. 

 

Achievable 

 

The member of staff needs to be capable of achieving the objectives set and 

therefore the objective must be reasonable, taking into account the member of staff’s 

skills and experience. However, at the same time, the objective should also be 

stretching in order to maintain interest in the role and to allow the members of staff to 

develop new skills as well as feeling a greater sense of achievement. 

 
Realistic 

 

This means two things: 

 That the objective being set with the members of staff is something they 

can impact upon or change; 
 It is also important to the school and Trust. 

The achievement of an objective requires resources such as skills, finances or 

equipment. Appraisers should check whether the member of staff has what they need 

in terms of resources to be able to realistically achieve the objectives set. 

 

The objective should be important to the organisation and be linked to the overall 

school or Trust objectives and improvement plan. 

 

Time-bound 

 

This means setting a date by which the objective should be achieved. If the objective is 

an ongoing one, the appraiser should agree a review date by when progress towards the 

objective will be reviewed. 

 

Impact 

 

What difference will it make to the outcome of pupils – ‘so what…?’ 

 

Differentiated 

 

Performance objectives must relate to the member of staff’s role and position within 
the school or Trust. 

 

Performance Objectives 

 

Below is some additional guidance on what makes a good objective. 
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1. Creating objectives: You need to enter a title for your 

objective. It needs to be specific, a chievable and realistic. 

 

   
Verb Object Result 

 

What is 

done 

 

What/whom 

 

With what outcome 

 

To 

improve… 

 

…the teaching of writing… 

 

…so that the standards attained are in 

line with expectations of target pupils. 

To develop…. 

 

….assessment for learning 

strategies, objectives and 

outcome… 

 

…so that learners are active participants in 

their own learning and progress. 

 

2. Performance Criteria: You need to explain here how success will look when you 

have achieved your agreed objective. For instance, what impact will there be on: 

Pupil Learning and Progress, Teaching, Leadership and Management? Here you 

should outline the evidence that will be ‘gathered’ to demonstrate the 

achievement of your objective 

3. Actions: Use this field to explain the steps / actions you will need to take to achieve 

your objective and meet your Performance Management Criteria. 

4. Organisation commitments: Please record the commitments your organisation 

needs to make to enable you to achieve your objective – this may include a CPD 

activity in outline, e.g. observation of a colleague or shadowing a colleague in a 

different department/school or sharing best practice. 

5. Lesson Observation / Supporting Evidence Use this field to record any evidence, 

including any agreed observation, which will be used to support your achievement 

of the objective. It is important to agree a specific focus and date and timing for 

producing the evidence wherever possible.
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Annex C - Appraisal - Career Stage Expectations – Secondary Teachers 

Teacher Standard: 1 EMERGING 

- With support 

DEVELOPING 

- With confidence 

ASPIRING 

- Assisting others 

LEADING 

- Leading, monitoring and 

holding to account 

1. Set high expectations 

which inspire, motivate 

and challenge pupils 

M1-2 M3-4 

All M1-2 standards 

achieved plus the below: 

M5-6 

All of M1-4 standards 

achieved plus the below: 

THRESHOLD 

All M1-6 standards 

achieved plus the below: 

 establish a safe and 

stimulating 

environment for 

pupils, rooted in 

mutual respect 

 

 

 

 set goals that 

stretch and 

challenge 

pupils of all 

backgrounds, 

abilities and 

dispositions 

 

 demonstrate 

consistently the 

positive attitudes, 

values and 

behaviour which 

are expected of 

pupils 

 H&S adhered to 

 Every child matters in 

the classroom 

 Classroom code of 

conduct established, 

RAW in evidence 

 

 

 With support set goals 

that stretch and 

challenge pupils 

 Positive dialogue 

between pupils and 

teacher is established 

 

 

 Teacher is a positive 

and enthusiastic role 

model 

 

 Teachers embed good 

practice by attending 

CPD 

 Independently set up 

and maintain a 

conducive learning 

environment 

 “Safe” environment 

fostered where pupils 

share and discuss their 

ideas and work 

 

 Set goals that stretch and 

challenge pupils (FFT, 

ALPS) 

 Differentiated work 

 

 

 

 As a result of the teacher 

being a positive and 

enthusiastic role model 

pupils respond well and 

respect each other in 

class 

 Support other 

colleagues in 

establishing highly 

conducive learning 

environments 

 Inclusive environment is 

stimulating for all learners 

 

 

 Ensure good practice is 

shared 

 Pupils achieve well, and 

are challenged to reflect 

on their work and excel 

 

 

 

 Pupils become role 

models within the 

classroom as effective 

routines are established 

Teachers volunteer to 

lead areas within the 

department e.g. 

mentoring pupil teacher, 

responsible for key stage, 

SOW, etc. 

 

 Ensure communal 

areas are conducive 

to learning. 

 If necessary, address 

concerns about 

learning environment 

with other staff 

 

 

 Monitor effectiveness 

of target setting and 

put in place next steps 

where necessary. 

 

 

 

 

 Behave in a manner 

that supports whole 

school ethos and ensure 

it is maintained by other 

staff and pupils. 
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    Teachers are a valued 

and effective member 

of the learning 

community 

 Large number of all 

ability pupils pursue the 

subject area beyond 

Key stage 3, 4 and at 

higher education level 

 Pupils are confident, 

engaged and 

respectful of each 

other 

 Teachers are an 

established good 

practitioner and are 

happy to share this 

good practice 

Key 

Evidence/Indicators 
 Lesson obs/ learning walk of good/ outstanding 

 Pupil voice is positive 

 Levels show progress 

 Classroom is an inspiring place 

 Pupils work is displayed 

 Teacher pupil relationships are strong 

 All abilities achieve 

 Consistent good examination results 

 Work is showcased “outside” of the classroom 
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Annex C - Appraisal - Career Stage Expectations – Secondary Teachers 

Teacher 

Standard: 2 
EMERGING 

- With support 

DEVELOPING 

- With confidence 

ASPIRING 

- Assisting others 

LEADING 

- Leading, monitoring and 

holding to account 

2. Promote good 

progress and 

outcomes by 

pupils 

M1-2 M3-4 

All M1-2 standards achieved plus 

the below: 

M5-6 

All M1-4 standards 

achieved plus the below: 

THRESHOLD 

All M1-6 standards 

achieved plus the below: 

Overall 

expectation for 

progress and 

outcomes 

With appropriate support most 

pupils achieve in line with 

progress expectations 

Most pupils achieve in line with 

progress expectations, and 

some exceed. 

Almost all pupils achieve in 

line with progress 

expectations and a 

significant number exceed 

them 

Almost all pupils achieve in 

line with progress 

expectations and a 

significant number exceed 

them. Support is given to 

other colleagues to ensure 

that all pupils make most 

progress possible. 

2a. be 

accountable for 

pupils’ 

attainment, 

progress and 

outcomes 

Keep up to date records of 

pupil progress across all 

teaching groups. 

 

Be responsible for sharing records 

of pupil progress within 

teams/depts. E.g. shared 

sims/excel databases 

 

Be aware of monitoring and 

intervention systems within your 

team/dept and how to action 

them. 

Be responsible for actioning 

individual monitoring and 

intervention strategies for 

pupils whose progress is 

identified as unsatisfactory 

 

Use reward system for those 

whose progress is identified as 

outstanding. 

Set good practice/role 

model monitoring and 

intervention strategies 

and share with others in 

your team. 

 

Make appropriate 

colleagues aware of 

pupils not making 

expected progress 

Take a lead/be responsible 

for a key stage within your 

team/dept for monitoring 

and intervention strategies. 
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Teacher 

Standard: 2 
EMERGING 

- With support 

DEVELOPING 

- With confidence 

ASPIRING 

- Assisting others 

LEADING 

- Leading, monitoring and 

holding to account 

2. Promote good 

progress and 

outcomes by 

pupils 

M1-2 M3-4 

All M1-2 standards achieved plus 

the below: 

M5-6 

All M1-4 standards 

achieved plus the below: 

THRESHOLD 

All M1-6 standards 

achieved plus the below: 

2b. be aware of 

pupils’ 

capabilities and 

their prior 

knowledge, and 

plan teaching to 

build on these 

Be responsible for collecting 

relevant prior attainment 

knowledge e.g. CAT scores, 

FFTD, KS2 data and SEN 

information so that relevant 

knowledge informs short term 

planning e.g. lesson plans. 

Lesson planning consistently 

shows knowledge of prior 

attainment data and SEN 

information. This then informs 

‘next step’ planning/ medium 

term planning. 

Support colleagues in 

making use of and 

understanding 

assessment of prior 

learning. Long term 

planning e.g. SOWs 

consistently reflect prior 

attainment knowledge 

and SEN information. 

Lead practitioner consistently 

using prior knowledge that 

informs planning across all the 

Key Stages being taught, 

across the range of abilities. 

2c. guide pupils 

to reflect on the 

progress they 

have made and 

their emerging 

needs 

Be responsible for giving positive 

and constructive feedback using 

the WWW and EBI system for all 

taught classes which follows the 

dept/school policy in terms of 

frequency per term. 

Include peer assessment within 

your marking feedback using the 

WWW and EBI system. 

Begin to develop self-assessment 

as a feedback tool for pupils. 

Embed self-assessment into 

teaching and learning 

strategies across all taught 

classes. 

Support others in 

developing AFL 

strategies. 

Use a variety of guidance 

strategies to encourage pupils 

to reflect on their own progress 

and be able to show best 

practice consistently and share 

within your dept/team. 

2d. demonstrate 

knowledge and 

understanding of 

how pupils learn 

and how this 

impacts on 

teaching 

Plan lessons appropriate to the 

ability and prior attainment of 

pupils using a variety of teaching 

strategies. Be able to use data to 

inform ability appropriate tasks. 

Attend school Inset training. 

Lesson planning shows 

development of teaching 

strategies used around key 

subject skills and content. 

Be a reflective practitioner with 

other colleagues. 

Use of range of teaching 

and learning strategies 

informs all lesson planning to 

ensure that lessons 

consistently meet the needs 

of all learners in the class. 

Lead practitioner in teaching 

and learning strategies which 

meet the needs of all pupils 

whether in a set or mixed 

ability environment. Provide 

coaching to colleagues in their 

practice. 
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Teacher 

Standard: 2 
EMERGING 

- With support 

DEVELOPING 

- With confidence 

ASPIRING 

- Assisting others 

LEADING 

- Leading, monitoring and 

holding to account 

2. Promote good 

progress and 

outcomes by 

pupils 

M1-2 M3-4 

All M1-2 standards achieved plus 

the below: 

M5-6 

All M1-4 standards 

achieved plus the below: 

THRESHOLD 

All M1-6 standards 

achieved plus the below: 

2e. encourage 

pupils to take a 

responsible and 

conscientious 

attitude to their 

own work and 

study 

Set clear expectations for pupils to 

take responsibility for their own 

work and study e.g. setting and 

monitoring regular homework in 

line with school policy. Use the 

praise and sanction system to 

support pupil responsibility. 

Embed expectations for pupils 

to take responsibility for their 

own work and study, e.g. 

homework and consistently use 

the school system for praise 

and reward to reinforce these 

expectations. 

Develop and review 

expectations for pupils to 

take responsibility for their 

own work and study within 

your dept/team. 

Use intranet to support 

individual task setting for 

pupils. 

Be a lead practitioner and or 

support your wider team in 

setting consistently high 

expectations for pupils to take 

responsibility for their own 

work and study. 

Monitor and evaluate praise 

and reward systems employed 

across the school. 

Key Evidence/ 

Indicators 
Progress checks, data sheets, exam results, record of intervention e.g. linked docs, intervention wheel 

CAT data, SEN data, FFTD scores for each class, evidence during observations, lesson plans, Schemes of work Evidence 

of marking, book monitoring systems, pupils' books, pupil reviews 

CPD and Inset training 

Participation in working parties – Teacher Learning communities (TLCs) 

Pupil books, planners, evidence of parent-school communication, linked docs, Sims records, vivo use 
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Annex C - Appraisal - Career Stage Expectations – Secondary Teachers 

Teacher Standard: 3 EMERGING 

- With support 

DEVELOPING 

- With confidence 

ASPIRING 

- Assisting others 

LEADING 

- Leading, monitoring and 

holding to account 

3. Demonstrate good 

subject and curriculum 

knowledge 

M1-2 M3-4 

All M1-2 standards 

achieved plus the below: 

M5-6 

All M1-4 standards 

achieved plus the below: 

THRESHOLD 

All M1-6 standards 

achieved plus the below: 

 have a secure 

knowledge of the 

relevant subject(s) 

and curriculum areas, 

foster and maintain 

pupils’ interest in the 

subject, and address 

misunderstandings 

 

 

 

 demonstrate a critical 

understanding of 

developments in the 

subject and 

curriculum areas, and 

promote the value of 

scholarship 

 

 

 

 

 demonstrate an 

understanding of 

and take 

With support show 

increasingly sound 

knowledge of your 

curriculum areas. Begin to 

be aware of the different 

techniques/ skills needed to 

foster and maintain pupils’ 

interest. 

 

 

 

Know and understand 

the curriculum content 

and have a basic 

awareness of the 

developments in the 

subjects. 

 

 

 

 

 

Demonstrate and 

promote high standards 

Be able to evidence that 

you are proactively taking 

own learning forward 

Be able to use and develop 

techniques/ skills to foster and 

maintain pupils’ interest. 

Demonstrate a secure 

knowledge of your 

curriculum areas across all 

Key Stages. 

 

Confident awareness of 

developments in the 

curriculum. 

 

Develop a more critical 

understanding of the 

developments in the 

curriculum areas and be able 

to share understanding with 

colleagues. 

 

Demonstrate and promote 

high standards of literacy, 

articulacy and the correct 

Through a variety of different 

skills/techniques demonstrate 

ability to consistently maintain 

pupils’ interest. Share good 

practice with colleagues. Be 

able to support/advise 

colleagues. 

 

 

 

 

Have a detailed knowledge of 

the relevant curriculum areas 

and support other colleagues 

in addressing 

misunderstandings. 

 

Promote the value of 

scholarship to other 

colleagues. 

 

 

Consistently demonstrate 

and promote these high 

standards throughout the 

school. 

Take responsibility for 

monitoring and ensuring this is 

achieved across a key stage. 

Give further support to 

teachers if needed. Consider 

the need for INSET if required 

and inform CTL. Deliver 

training to other colleagues at 

staff/dept meeting/ INSET. 

 

 

Monitor developments and 

understanding of relevant 

curriculum areas. Identify 

needs if necessary and 

address them in order to 

improve provision. 

Being accountable and 

playing a proactive role in 

ensuring improvements are 

made across the whole team 

 

Monitoring, observing and 

evaluating the standard of 

teaching in Literacy across 

the department. 
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responsibility for 

promoting high 

standards of literacy, 

articulacy and the 

correct use of 

standard English, 

whatever the 

teacher’s specialist 

subject 

of literacy, articulacy 

and the correct use of 

standard English within 

the classroom. 

use of standard English 

across the department. 

Provide a good role model to 

children and teachers 

Consistently demonstrate 

and promote these high 

standards. 

Identify needs of staff to 

make further improvements. 

Be proactive in leading the 

professional development of 

staff across the dept/school. 

Remain up to date on any 

new initiative/ developments 

in Literacy. 

Key Evidence/ 

Indicators 
 Lesson Observations – strategies used, pupil engagement, 

 Lesson planning - resources 

 Work scrutiny – quality of marking 

 Pupil voice 

 Contribution made to meetings 

 Assessment – feedback to pupils both verbal and written 

 Contribution to school trips 
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Annex C - Appraisal - Career Stage Expectations – Secondary Teachers 

Teacher Standard: 4 EMERGING 

- With support 

DEVELOPING 

- With confidence 

ASPIRING 

- Assisting others 

LEADING 

- Leading, monitoring and 

holding to account 

4. Plan and teach well- 

structured lessons 

M1-2 M3-4 

All M1-2 standards 

achieved plus the below: 

M5-6 

All M1-4 standards 

achieved plus the below: 

THRESHOLD 

All M1-6 standards 

achieved plus the below: 

Overall expectation for 

quality of teaching 

With appropriate support, 

the majority of lessons will be 

good or better. Many – but 

not all – aspects of teaching 

are good over time. Clear 

evidence of acting on next 

steps from observer/mentor 

The vast majority of lessons 

are good or better Actively 

seeks advice on how to 

further improve and develop 

quality of teaching 

All lessons will be at least 

good with some evidence of 

outstanding practice. 

Supports other teachers to 

develop their practice 

All lessons will be at least 

good with many 

outstanding. Evidence of 

sharing best practice to 

support other staff members 

and evidence of positive 

impact on other staff 

(Teacher and TA.) 
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Teacher Standard: 4 EMERGING 

- With support 

DEVELOPING 

- With confidence 

ASPIRING 

- Assisting others 

LEADING 

- Leading, monitoring and 

holding to account 

4. Plan and teach well- 

structured lessons 

M1-2 M3-4 

All M1-2 standards 

achieved plus the below: 

M5-6 

All M1-4 standards 

achieved plus the below: 

THRESHOLD 

All M1-6 standards 

achieved plus the below: 

 impart knowledge and 

develop understanding 

through effective use of 

lesson time 

 

 

 

 

 

 promote a love of 

learning and children’s 

intellectual curiosity 

Beginning to show 

challenging but realistic 

expectations for lesson 

coverage and 

achievement 

 

 

 

 

 

Have awareness of how 

children learn and the 

difference interests of both 

boys and girls within the 

class. 

Plan and teach lessons which 

aim to motivate and interest 

children. Show a developing 

awareness of how to 

challenge and inspire children. 

Enjoy teaching children and 

show enthusiasm in the 

classroom! 

 

Independently able to 

articulate what pupils are 

better at by the end of the 

session. 

Use lesson time effectively to 

support learning eg. practical 

work, paired work, good use 

of questioning etc. 

 

 

Independently plan lessons 

that approach objectives in 

a way that is innovative and 

engaging. 

Ensure challenge is central 

to the lesson. 

Work within department to 

ensure all teachers are 

building upon previous 

learning and consistently 

developing understanding 

through effective use of 

lesson time. 

 

 

 

Consistently teach lessons 

which interest, motivate and 

challenge children. Lead the 

implementation of new 

techniques and technologies 

in own class Support/advise 

colleagues within the 

department. 

Monitor planning and 

teaching of lessons across 

the whole department. 

Identify and address needs of 

staff in order to further and 

improve the quality of 

teaching in school. Lead 

professional development of 

colleagues. 

 

Promoting, leading or 

organising year/key stage 

events to promote a love of 

learning – curriculum focus 

weeks, foreign exchanges, 

etc. 

Lead the implementation of 

new techniques and 

technologies and evaluate 

impact. 
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Teacher Standard: 4 EMERGING 

- With support 

DEVELOPING 

- With confidence 

ASPIRING 

- Assisting others 

LEADING 

- Leading, monitoring and 

holding to account 

4. Plan and teach well- 

structured lessons 

M1-2 M3-4 

All M1-2 standards 

achieved plus the below: 

M5-6 

All M1-4 standards 

achieved plus the below: 

THRESHOLD 

All M1-6 standards 

achieved plus the below: 

 

 set homework and plan 

other out-of-class 

activities to consolidate 

and extend the 

knowledge and 

understanding pupils 

have acquired 

 

 

 

 reflect systematically 

on the effectiveness of 

lessons and 

approaches to 

teaching 

 

 

 

 contribute to the design 

and provision of an 

engaging curriculum 

within the relevant 

subject area(s). 

Set homework for own class 

to consolidate/ extend the 

learning taken place in class. 

Follow whole school systems 

for recording/rewarding out 

of class work 

Maintain effective pupil 

records to show 

completion of tasks 

 

Reflect on effectiveness of 

own lessons and 

approaches to teaching. 

Adapt teaching as 

appropriate, and 

proactively seek further 

support if needed. 

 

Take part in department 

planning sessions and 

contribute ideas based on 

experience 

Follow whole school systems 

for recording/rewarding out 

of class work 

Develop existing out of class 

activities. 

 

 

 

 

 

 

Reflect on effectiveness of 

own lessons and 

approaches to teaching. 

Adapt teaching as 

appropriate and seek 

further support if needed. 

 

 

Provide creative and 

interesting contributions to 

the design of an engaging 

curriculum within school 

Evaluate and evidence 

impact of the children’s 

learning and monitor out of 

class activities across 

department. Give support 

and advice to colleagues. 

Able to identify and 

implement new resources for 

learning that help out 

of class activities 

 

Monitor and evaluate 

effectiveness of lessons 

across the department. 

Make changes/suggestions 

where necessary in order to 

improve the quality of 

teaching. 

 

Lead team in designing new 

models and adopting new 

planning models if needed. 

Champion it at department 

and whole school meetings 

Being accountable for 

developing use of homework 

and out of class activities 

across the whole department. 

Responsibilities for revising 

policy to ensure the needs of 

children are appropriately 

met. 

 

 

Able to effectively mentor 

and coach other teachers 

across the whole school in 

developing their practice. 

 

 

 

 

Monitor, evaluate and 

adapt the design and 

provision of the 

curriculum to ensure it is 

engaging and relevant. 



 

23 

 

Teacher Standard: 4 EMERGING 

- With support 

DEVELOPING 

- With confidence 

ASPIRING 

- Assisting others 

LEADING 

- Leading, monitoring and 

holding to account 

4. Plan and teach well- 

structured lessons 

M1-2 M3-4 

All M1-2 standards 

achieved plus the below: 

M5-6 

All M1-4 standards 

achieved plus the below: 

THRESHOLD 

All M1-6 standards 

achieved plus the below: 

Key Evidence/ Indicators  Lesson Observations – strategies used, pupil engagement, 

 Lesson planning - resources 

 Work scrutiny – quality of marking 

 Pupil voice 

 Contribution made to meetings 

 Evidence of Assessment – feedback 

 Contribution to school trips 

 

 

Annex C - Appraisal - T: Career Stage Expectations – Secondary Teachers 

 

Teaching Standard: 5 EMERGING 

- With support 

DEVELOPING 

- With confidence 

ASPIRING 

- Assisting others 

LEADING 

- Leading, monitoring and 

holding to account 

5. Adapt teaching to respond 

to the strengths and needs of 

all pupils 

M1-2 M3-4 

All M1-2 standards achieved 

plus the below: 

M5-6 

All M1-4 standards achieved 

plus the below: 

THRESHOLD 

All M1-6 standards achieved 

plus the below: 

 Know when and how 

to differentiate 

appropriately, using 

approaches which 

enable pupils to be 

taught effectively 
 

 Have a secure 

understanding of how 

a range of factors can 

- Lesson plans 

differentiated with 

guidance from others. 

Possible use of 

coaching triads 

- Class data sheets 

completed with some 

guidance e.g. FLAGs on 

registers, SIMs training, 

seating plans 

- Lesson observations 

show good use of 

differentiation 

- Planning will evidence 

how to meet the needs of 

pupils with special 

educational needs & 

SMSC 

- Liaise with SEND / 

pastoral teams on 

- Take a role within your 

department e.g. as a G&T 

champion, intranet expert 

- Support or mentor ITT / 

NQTs on differentiation 

within subject area 

- Attend further CPD, 

outside of the core CPD 

programme 

- Visit schools with different 

- Ensure that pupils with 

differing needs are 

catered for within the 

subject area / area of 

responsibility 

- Ensure that staff are 

appropriately trained in 

differentiation within the 

department 

- Identifying how this is 
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Teaching Standard: 5 EMERGING 

- With support 

DEVELOPING 

- With confidence 

ASPIRING 

- Assisting others 

LEADING 

- Leading, monitoring and 

holding to account 

5. Adapt teaching to respond 

to the strengths and needs of 

all pupils 

M1-2 M3-4 

All M1-2 standards achieved 

plus the below: 

M5-6 

All M1-4 standards achieved 

plus the below: 

THRESHOLD 

All M1-6 standards achieved 

plus the below: 

inhibit pupils’ ability to 

learn, and how best to 

overcome these 
 

 Demonstrate an 

awareness of the 

physical, social and 

intellectual 

development of 

children, and know 

how to adapt 

teaching to support 

pupils’ education at 

different stages of 

development 
 

Have a clear understanding 

of the needs of all pupils, 

including those with special 

educational needs; those of 

high ability; those with English 

as an additional language; 

those with disabilities; and be 

able to use and evaluate 

distinctive teaching 

approaches to engage and 

support them. 

- Lesson observations of 

experienced 

colleagues and 

commentary 

- tracking progress through 

records 

Use of IEPs & knowledge of 

pupils to inform lesson 

planning & effective use of 

TAs and other adult 

specific pupils (on- 

going) 

- Specific pupil groupings 

(where appropriate) There 

may be evidence of 

working with classes of 

varying abilities / genders 

- Lesson observations 

show good use of 

differentiation 

- Be part of a school 

working community 

- Referrals to appropriate 

colleagues 

- opportunities for 

pupils led learning 

Use with guidance ALPS, FFT, 

CATs data to inform lesson 

planning 

pupil intakes who may 

have differing factors and 

approaches to teaching 

and learning 

- Assist with the 

development of SoW and 

lesson plans, particularly 

focusing on differentiation 

- Assist with Golden 

Key/Platinum/ PP 

Intervention 

Confidently use ALPS, FFT, 

CATs data to inform 

planning 

being met through lesson 

observations and work 

scrutiny 

- Take a lead on 

identifying approaches to 

meeting the needs of all 

pupils 

- Organisation or taking a 

lead within a working 

group 

- Innovative group work 

Evaluation of data e.g. 

ALPS, CATs, FFT to inform 

long and short-term plans 

Key Evidence/ Indicators - see above within each band 

- They include lesson observations, lesson plans, class data sheets, work scrutiny 
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Further note: 

Staff should access training on: 

- Specific SEND needs of pupils they teach 

- Any behaviour issues they may encounter 

- Approaches to differentiation 

- Training on working with G&T pupils 

- KS5 – specific training on the requirements of this particular cohort 
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Annex C - Appraisal - Career Stage Expectations - – Secondary Teachers 

Teaching standard: 6 EMERGING 

- With support 

DEVELOPING 

- With confidence 

ASPIRING 

- Assisting others 

LEADING 

- Leading, monitoring 

and holding to 

account 

6. Make accurate and 

productive use of 

assessment 

M1-2 M3-4 

All M1-2 standards 

achieved plus the below: 

M5-6 

All M1-4 standards 

achieved plus the below: 

THRESHOLD 

All M1-6 standards 

achieved plus the 

below: 

 know and understand 

how to assess the 

relevant subject and 

curriculum areas, 

including statutory 

assessment 

requirements 

 make use of formative 

and summative 

assessment to secure 

pupils’ progress 

 use relevant data to 

monitor progress, set 

targets, and plan 

subsequent lessons 

 give pupils regular 

feedback, both orally 

and through accurate 

marking, and 

encourage pupils to 

respond to the 

feedback. 

 Attend relevant KS3, 4 or 5 

subject training 

 Attend CPD on 

assessment and data 

and use of SIMS 

 Use and show evidence 

of school and 

department marking 

policy 

 Input core data into 

SIMS or other relevant 

data system 

 Use data to inform 

reporting on pupil 

progress 

 Attend subject 

standardisation and 

moderation 

 Be planning and taking 

responsibility for areas of 

teaching and assessment 

points within a subject 

 Use of formative and 

summative marking is 

clear on LW/lesson 

observations/ work 

scrutinies 

 Take a lead on an area 

of a KS within the 

department and use the 

data to inform whole 

cohort planning 

 Support ITT/NQT/New 

staff on use of 

assessment 

 Clear adherence to 

school marking policy 

 Attend subject 

moderation 

 Be planning and 

taking 

responsibility for 

subject area or 

whole school 

focus 

 Take on active role 

in LW and SSE 

observations 

 Data is looked at 

from a cohort level 

and steps are taken 

to improve practice 

on department/ 

whole school level 
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Key Evidence/ Indicators Use BLUESKY or your 

school system to upload 

evidence of: 

 Attendance at CPD and 

moderation session 

Class data sheets 

completed with some 

guidance 

 To link to reports and 

progress checks in SIMS 

 Lesson observations 

where assessment 

during the observed 

lesson and of 

assessment in pupils’ 

work has been 

commented upon- 

where there may still be 

a need to enhance 

and develop aspects of 

practice 

All the evidence of confidently 

using assessment with little 

support shown to the left, plus: 

Confidently applying 

standards of assessment 

in moderation and 

standardisation sessions 

 Begin to advise fellow 

colleagues on aspects of 

assessment such as 

progress checks, parents' 

meetings and assessing 

pupils’ work 

 Respond to pupils’ feedback 

in order to inform future 

teaching 

All the evidence to the left, 

plus upload onto BlueSky or 

your school system 

evidence of: 

Assist through minutes of 

meetings and agenda 

items HOD in setting the 

standard in controlled 

assessments, mocks and 

core assessment tasks 

 Assist the HOD in 

moderation of core 

assessment, mocks and 

controlled assessment 

tasks 

 Assist the HOD in work 

scrutinies 

 Respond to pupils’ 

feedback in order to 

inform future teaching. 

 Confidently advise fellow 

colleagues on aspects of 

assessment such as 

progress checks, parents' 

meetings and assessing 

pupils’ work 

 Respond to pupils’ 

feedback in order to 

inform future teaching 

and assist HOD in 

implementing changes 

All the evidence to 

the left- again 

uploaded onto 

BlueSky or your 

school system in 

form of minutes of 

meetings, agendas, 

lesson observation, 

up- dated 

assessment policies 

and developing 

curriculum models 

etc. plus: 

 Feedback from 

standardisation and 

moderation tasks 

and follow up issues 

of quality control re 

marking and 

assessment 

Updating of curriculum 

and assessment policy 

in the light of pupils 

and teachers' 

feedback 
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Annex C - Appraisal - Career Stage Expectations – Secondary Teachers 

 

Teacher Standard: 7 EMERGING 

- With support 

DEVELOPING 

- With confidence 

ASPIRING 

- Assisting others 

LEADING 

- Leading, monitoring and 

holding to account 

7. Manage behaviour 

effectively to ensure a good 

and safe learning 

environment 

M1-2 M3-4 

All M1-2 standards achieved 

plus the below: 

M5-6 

All M1-4 standards achieved 

plus the below: 

THRESHOLD 

All M1-6 standards achieved 

plus the below: 

 have clear rules and 

routines for behaviour 

in classrooms, and take 

responsibility for 

promoting good and 

courteous behaviour 

both in classrooms and 

around the school, in 

accordance with the 

school’s behaviour 

policy 

 

 have high 

expectations of 

behaviour, and 

establish a framework 

for discipline with a 

range of strategies, 

using praise, sanctions 

and rewards 

consistently and fairly  

 

 manage classes 

effectively, using 

approaches which are 

appropriate to pupils’ 

needs in order to 

involve and motivate 

Classroom environment is 

appropriate to learning – 

safe and secure 

environment. 

 

All staff must model 

courteous behaviour and 

the behaviour we expect 

from pupils. 

 

Use the school behaviour 

policy  

 

Attend relevant school 

CDP 

 

Display the relevant 

school behaviour system 

in the classroom and 

encourage pupils to be 

‘ready to learn’. 

 

Use school-appropriate 

behaviour systems.   

Seek advice from 

colleagues or H.O.D to 

inform your following of 

procedures or get advice 

Effective behaviour 

expectations are modelled 

to others at all times. 

 

Clear rules and routines 

are visible from the 

outset and are 

established. 

 

 

 

 

 

 

Lesson Observations 

demonstrate that 

behaviour in the 

classroom is good, and 

the expectations are 

consistently high. 

 

 

Classes all have 

seating plans, with 

levels/targets 

indicated. 

 

Challenges are dealt with 

Support ITT and NQTs in 

creating an effective 

classroom environment for 

learning e.g. offering 

advice on seating plans 

and planning for 

differentiation 

 

Support colleagues in 

ensuring rules and routines 

are visible and given a 

high profile. 

 

 

 

Work with colleagues to 

support a range of 

behaviour strategies that 

will ensure that classroom 

expectations are 

consistently high. 

 

Share good practice, e.g. by 

using coaching models, 

team teaching or walk- 

throughs and paired mini 

lessons observations 

Effective behaviour 

expectations are 

demonstrated to others 

through appropriate CPD 

at department and whole 

school level where 

appropriate 

 

Taking an active role in 

promoting good 

behaviour across the 

school and beyond the 

classroom, adopting a 

high visibility presence. 

 

Actively supporting other 

colleagues across the 

school e.g. in duty teams, 

at break and lunchtimes. 

 

 

 

Modelling good practice to 

other colleagues by 

consistently challenging 

poor behaviour including 

low level behavior. Evaluate 

the effectiveness of teams 
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Teacher Standard: 7 EMERGING 

- With support 

DEVELOPING 

- With confidence 

ASPIRING 

- Assisting others 

LEADING 

- Leading, monitoring and 

holding to account 

7. Manage behaviour 

effectively to ensure a good 

and safe learning 

environment 

M1-2 M3-4 

All M1-2 standards achieved 

plus the below: 

M5-6 

All M1-4 standards achieved 

plus the below: 

THRESHOLD 

All M1-6 standards achieved 

plus the below: 

them 
 

 maintain good 

relationships with 

pupils, exercise 

appropriate authority, 

and act decisively 

when necessary. 

following specific 

incidents. 
 

Effective working 

relationships are visible and 

promote learning. 

firmly using the relevant 

school behavior system. It 

may be necessary to seek 

support with particularly 

challenging incidents. 
 

Effective and 

established 

relationships are 

strong and promote 

good levels of 

learning and 

progress. 

 

within subject areas with 

colleagues to further 

improve standards and 

implement means of 

successfully ensuring 

consistently high standards 

of behaviour. 

Key Evidence/ Indicators Evidence on SIMs through 

logging appropriate data 
 

Evidence in lesson 

observation and feedback 

of using effective behaviour 

management techniques. 

All of the evidence to the 

left plus: 
 

Evidence of being 

confident enough of 

behaviour management. 

Lesson plans reveal 

flexibility in 

grouping/experimentation 

– i.e. not reliant on rigidity 

of lesson plan/seating 

plan. 
 

Where necessary, evidence 
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Teacher Standard: 7 EMERGING 

- With support 

DEVELOPING 

- With confidence 

ASPIRING 

- Assisting others 

LEADING 

- Leading, monitoring and 

holding to account 

7. Manage behaviour 

effectively to ensure a good 

and safe learning 

environment 

M1-2 M3-4 

All M1-2 standards achieved 

plus the below: 

M5-6 

All M1-4 standards achieved 

plus the below: 

THRESHOLD 

All M1-6 standards achieved 

plus the below: 

of greater confidence in 

initiating meetings with 

parents/communicating 

with parents to manage 

behaviour. 
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Annex C - Appraisal - : Career Stage Expectations - – Secondary Teachers 

 

Teacher Standard: 8 EMERGING 

- With support 

DEVELOPING 

- With confidence 

ASPIRING 

- Assisting others 

LEADING 

- Leading, monitoring and 

holding to account 

8. Fulfil wider professional 

responsibilities 

M1-2 M3-4 

All M1-2 standards achieved 

plus the below: 

M5-6 

All M1-4 standards achieved 

plus the below: 

THRESHOLD 

All M1-6 standards achieved 

plus the below: 

 make a positive 

contribution to the 

wider life and ethos of 

the school 

 

 

 develop effective 

professional 

relationships with 

colleagues, knowing 

how and when to draw 

on advice and 

specialist support 

 

 deploy support staff 

effectively 

 

  take responsibility 

for improving 

teaching through 

appropriate 

professional 

development, 

responding to 

advice and 

feedback from 

colleagues 

 

 

Know and understand the 

vision and values of the 

school. Communicate 

these as appropriate – in 

lessons, tutor time, on duty, 

school trips, etc 

 

Work effectively alongside 

other colleagues 

 

 

 

 

 

Effectively plan and direct 

the work of support staff, 

e.g. learning 

mentors/teaching assistants 

 

 

Use observation by other 

colleagues to develop 

practice. Identify own 

CPD needs Seek advice 

where improvements 

need to be made. 

Observe best practice 

Develop and refine 

effective communication 

Know and understand the 

vision and values of the 

school. Confidently, 

communicate these as 

appropriate – in lessons, 

tutor time, on duty, school 

trips, etc 

 

Be proactive in 

developing effective 

professional relationships 

 

 

 

Effectively plan and 

direct the work of 

support staff – learning 

mentors/teaching 

assistants 

 

 

Refine own practice. Make 

use of class data and 

outcomes of lesson 

observation to identify own 

professional needs. 

 

Confidently communicate 

with parents/carers. 

Model vision and values 

of school and support 

colleagues in their 

communication. 

 

 

 

Model best practice 

to other colleagues 

 

 

 

 

 

Support others to 

effectively plan and direct 

the work of support staff – 

learning mentors/teaching 

assistants 

 

Model best practice, mentor 

and coach colleagues 

Contribute to the 

professional development of 

other colleagues. 

 

Contribute to the vision 

and values of the school 

and Trust. 

 

 

 

 

 

 

 

 

 

 

 

Monitor and evaluate the 

effective use of support 

staff (learning 

mentors/teaching 

assistants) and make 

recommendation for 

further development. 

Carry out analysis trends 

across year group/Key stage 

and develop action plans 

according to data. 

 

Monitor and evaluate 

effectiveness of 

communication and make 

improvements where 
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Teacher Standard: 8 EMERGING 

- With support 

DEVELOPING 

- With confidence 

ASPIRING 

- Assisting others 

LEADING 

- Leading, monitoring and 

holding to account 

8. Fulfil wider professional 

responsibilities 

M1-2 M3-4 

All M1-2 standards achieved 

plus the below: 

M5-6 

All M1-4 standards achieved 

plus the below: 

THRESHOLD 

All M1-6 standards achieved 

plus the below: 

 communicate 

effectively with 

parents with regard 

to pupils’ 

achievements and 

well-being. 

 

with parents/carers via: 

 Parents’ evening 

 Progress checks 

 Reports 

 Pupil Planners 

 IEP reviews 

 Website 

 SIMS - 

behaviour 

records 

 Pupil rewards, 

postcards, 

letters etc 

 

necessary. Challenge staff 

not meeting expectations 

and provide training as 

appropriate. 

Key Evidence / Indicators  Coaching and mentoring colleagues 

 Support/lead an enrichment activity 

 Mentor NQT/ITT or Emerging teacher 

 Attend Inset/lead inset training 

 Member of working party 

 Lead whole school events 

 Work in partnership with other schools 

 Seek own professional development – aspiring middle and senior leader programmes 

Positive pupil, parental and colleague feedback 
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Annex C, continued: Additional Information relating to Threshold, Secondary Teachers 

 

Post Threshold teaching staff are expected to make a significant and sustained contribution to whole school development or organisation, by:  

• Act as a subject representative for whole school-working parties or initiatives: Numeracy, Life after Labels, SEND, Pupil Premium  

• Share best practice in teaching and learning by contributing to curriculum team meetings  

• Mentor a colleague (a new member of staff, a trainee or a newly qualified teacher)  

• Act as a staff mentor (Golden Key) for at least one underperforming pupil 

• Create schemes of work for a subject  

• Be pro-active in enhancing the wider learning experience of pupils through extra-curricular activities: eg sports activities/trips, Duke 

of Edinburgh, Lego Robotics, after-school clubs, primary liaison work, revision classes, etc 

• Develop cross-curricular relationships and links with other subject areas 

• Develop relationships with external partners for pupils’ subject enhancement and promoting career opportunities in a subject. 

 

In addition to the duties above, UPS 2 and 3 staff are also asked to use their experience and expertise to contribute at an appropriate level to 

one or more of the following, if requested:  

• Take on a coaching partnership with another member of staff (inside or outside of subject area)  

• Help deliver whole school staff INSET or lead internal staff training sessions  

• Assist in coordinating whole school events  

• Participate in the school assembly programme  

• Lead and support other significant school-based activities (school trips) 

• Lead aspects of curriculum for your subject area, eg KS3 lead, KS4 lead 

• Make links with the local community 

• Contribute to an aspect of Trust-wide development 

 

Within your PM review, you will need to highlight how you have contributed to some of the above areas. 

 

  



 

35 

 

Annex D – Appraisal – Teacher Standards, Primary Teachers 

 

Professional area 

linked to 

Teachers’ 

Standards 2012 

M1 - 3 M4 - 6 U1 U2 U3 

QUALITY OF 

TEACHING 

Preamble 

1.1(1);1.2(2,3,5);1.

3(1,3; 1.5 all; 

1.6(1); 1.7(1,2,3); 

1.8(3); 2.1(2,4)  

Most teaching 

good or better 

All teaching at  

least good or 

better 

All teaching at 

least good or 

better 

All teaching at 

least good; some 

outstanding 

All teaching at 

least good; some 

outstanding 

All teaching at 

least good; most 

outstanding 

Be a role model 

for teaching and 

learning with all 

teaching at least 

good; most 

outstanding 

ACHIEVEMENT 

Preamble 

1.1(2); 1.2(1,2,3); 

1.5(1); 1.6(3,4)  

Most pupils 

achieve  

in line with school 

expectations 

Most pupils 

achieve  

in line with school 

expectations 

Almost all pupils 

achieve  

in line with school 

expectations 

Almost all pupils 

achieve in line 

with school 

expectations: 

some exceed 

them 

Almost all pupils 

achieve in line 

with school 

expectations: 

some exceed 

them 

Almost all pupils in 

line with school 

expectations:  

most exceed 

them 

All pupils achieve 

in line with school 

expectations: 

most exceed 

them 

PROFESSIONAL 

RELATIONSHIPS 

Preamble  

1.1(1); 1.6(4); 

1.7(4); 1.8(2,3,5); 

2.1(1,3,4)  

Establish positive 

working 

relationships with 

pupils, colleagues 

and parents 

Positive working 

relationships are 

securely focused 

on improving 

provision for 

pupils 

Professional 

relationships with 

pupils, colleagues 

and staff lead to 

excellent class 

and year group 

provision 

Professional 

relationships with 

pupils, colleagues 

and staff lead to 

excellent class, 

year group and 

phase provision 

Plays a proactive 

role in building 

key stage or 

curriculum teams 

to improve 

provision and 

outcomes 

Plays a significant 

role in building 

school-wide 

teams to improve 

provision and 

outcomes 

Plays a critical 

role in building 

school-wide 

teams and 

networks beyond 

school to improve 

provision and 

outcomes 
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Professional Area 

linked to 

Teachers’ 

Standards 2012 

M1 - 3 M4 - 6 U1 U2 U3 

PROFESSIONAL 

DEVELOPMENT 

Preamble 

1.2(4,5); 

1.3(1,2,4,5); 

1.4(5); 1.5(2,3,4); 

1.6(1); 1.8(4); 

2.1(2); 2.3 

Able, with support 

to identify key 

professional 

development 

needs and 

respond to 

advice and 

feedback 

Able, to identify 

key professional 

development 

needs and 

respond to 

advice and 

feedback 

 

Takes a proactive 

role in accessing 

relevant support 

and professional 

development 

from colleagues 

Fully competent 

and proactive 

practitioner; able 

to keep up to 

date with 

changes, identify 

key areas for own 

professional 

development 

and adapt 

practice 

accordingly 

Sustain standards 

at M6 and play a 

proactive role in 

leading the 

professional 

development of 

key stage or Area 

of Learning 

colleagues 

Sustain standards 

at M6 and play a 

significant role in 

leading the 

professional 

development of 

colleagues across 

the school  

Sustain standards 

at M6 and play a 

critical role in 

leading the 

professional 

development of 

colleagues across 

the school and 

beyond 

WIDER 

PROFESSIONAL 

RESPONSIBILITIES 

Preamble 

1.8 (1,2,3,4,5); 

1.2(4); 1.1(3); 

1.3(3); 

1.4(2); 1.4(5); 

1.5(4); 1.6(3); 

1.7(1,2,4) 

Fully supports 

initiatives, 

activities and 

events which 

promote the 

whole school 

practice, ethos & 

policies 

Play an active 

role in the 

development of 

initiatives, 

activities and 

events which 

promote whole 

school practice, 

ethos & policies 

Proactively 

contribute to the 

development 

and 

implementation 

of initiatives, 

activities and 

events which 

promote whole 

school practice, 

ethos & policies 

Proactively 

contribute to the 

development 

and 

implementation 

of initiatives, 

activities and 

events which 

promote whole 

school practice, 

ethos & policies 

Make a 

substantial and 

sustained 

contribution to 

the development 

and initiatives, 

implementation 

of activities and 

events which 

promote whole 

school practice, 

ethos & policies 

Make a 

substantial and 

sustained 

contribution to 

the development 

and initiatives, 

implementation 

of activities and 

events which 

promote whole 

school practice, 

ethos & policies 

Sustains a critical 

contribution 

to the 

development 

and 

implementation 

of initiatives, 

activities and 

events which 

promote whole 

school practice, 

ethos & policies   

PROFESSIONAL 

CONDUCT 

Preamble 

1.1(3): 1.7(1); 

1.8(1); 2.1(all);  

2.2; 2.3 

Meets all 

standards 

Meets all 

standards 

Meets all 

standards 

Meets all 

standards 

Meets all 

standards 

 

Meets all 

standards 

Meets all 

standards 
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Career stage expectations for primary teachers  

   

 M1 - 3 M4 - 6 U1 U2 

Professional 

practice 

Over time all teaching 

good  

 

Over time all teaching 

good with a proportion 

outstanding 

Over time the majority of 

teaching is outstanding 

Over time all teaching is 

outstanding.  

Professional 

outcomes 

Pupils 

achieve in line with 

national expectations 

Pupils achieve in line with 

national expectations; 

and some exceed them 

Pupils achieve in line with 

national expectations; a 

number exceed them 

Pupils achieve in line with 

school expectations; 

which are above national 

ones 

Professional 

relationships 

Professional  

relationships with 

pupils, parents & 

colleagues are securely 

focussed 

on improving  

outcomes for pupils 

Professional relationships 

with pupils, parents and 

colleagues lead to good 

class provision and 

outcomes 

Professional relationships with 

pupils, parents and colleagues 

lead to outstanding class 

provision and high outcomes 

(to be determined by school). 

Plays a proactive role in 

building teams to improve 

provision & outcomes 

Professional relationships with 

pupils, parents and colleagues 

lead to excellent class 

provision. Plays a proactive 

role in building school wide 

teams to improve provision & 

outcomes 

Professional 

development 

 

 

Able, with support, to 

identify key professional 

development needs & 

respond to advice & 

feedback 

Fully competent 

practitioner able to keep 

up to date with changes 

& adapt practice 

accordingly 

Plays a key proactive role 

in the professional 

development of colleagues 

Plays a key proactive role 

in the professional 

development of colleagues 

across the school and 

evaluating impact to support 

whole school development 

planning 

 

 

Preamble - It is expected that teachers reach this standard regardless of their career stage 

M1-3 Teachers make the education of their pupils their first concern & are accountable for achieving the highest possible standards in 

work & conduct. Teachers act with honesty & integrity; have strong subject knowledge; keep their knowledge & skills as teachers 

up to date & are self-critical; forge positive professional relationships; & work with parents in the best interests of their pupils. M4-6 

UPS 
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PART 1 TEACHING  

 

Standard 1.1 Set high expectations which inspire, motivate and challenge pupils 

 

1.1 (1) Establish a safe and stimulating environment for pupils, rooted in mutual respect 

 

M1-3 Independently, ensures that the learning environment is stimulating and promotes independent learning. 

M4-6 Independently, ensures that the learning environment is stimulating, promotes independent learning and challenges / supports 

individuals 

U1-2 Independently, ensures that the learning environment is stimulating, promotes independent learning and challenges / supports 

individuals. Offer support to less experienced colleagues. 

U3 Demonstrates the ability to evaluate the impact of the learning environment (their own and others’) ensuring that suggestions to 

less experienced colleagues enable them to create a more stimulating classroom which promotes independent learning and 

challenges / supports individuals 

 

 

1.1 (2) Set goals that stretch and challenge pupils of all backgrounds, abilities and dispositions 

M1-3 Sets goals that stretch & challenge all pupils in their class. Talks to a more experienced colleague about pupils who they feel are 

not on track to meet the targets set 

M4-6 Sets goals that stretch & challenge all pupils in their class. With support readjusts targets for pupils who have the potential to 

exceed them & provides targeted support for those who may not be on track to meet them. 

U1-2 Sets goals that stretch & challenge all pupils in their class, (including the most and least able). Readjusts targets for pupils who 

have the potential to exceed them & provides targeted support for those who may not be on track to meet them. Evaluates the 

impact of the targeted support provided. 

U3 Individual pupils are set challenging personal goals. Targets are readjusted regularly in response to careful tracking of pupil 

progress. Targeted support is provided for pupils who may not be on track to attain the targets set. Regularly evaluates the impact 

of any targeted support provided & adapts future provision as a result. Supports less experienced colleagues in setting pupil 

targets & their progress towards them. 

 

 

1.1 (3) Demonstrate consistently the positive attitudes, values and behaviour which are expected of pupils 

M1-3 Supportive of our school’s values & consistently demonstrates to pupils the positive attitudes & high standards of behaviour we 

expect of them. 

M4-6 Through their own actions actively promotes our school’s values, reinforces (to both pupils & parents) the positive attitudes & high 

standards of behaviour expected. 
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U1-2 Through their own actions actively promotes our school’s values, reinforces (to both pupils & parents) the positive attitudes & high 

standards of behaviour expected. Supports colleagues who have recently joined our school in upholding our values & 

expectations. 

U3 Is proactive in promoting our school’s values within school & the wider community. Reinforces (to both pupils & parents) the 

positive attitudes & high standards of behaviour expected in school. Supports colleagues who have recently joined our school in 

upholding our values & expectations. 

 

 

Standard 1.2. Promote good progress and outcomes by pupils 

 

1.2 (1) Be accountable for pupils’ attainment, progress and outcomes 

M1-3 Assesses pupils’ attainment & progress within a lesson & over time. Demonstrates a growing awareness of statutory 

& school assessment procedures and exam board requirements. Works with more experienced year group colleagues in order to 

moderate judgements about pupil progress & attainment 

M4-6 Assesses pupils’ attainment & progress within a lesson & /or a series of lessons. Demonstrates a secure understanding of statutory & 

school assessment procedures. Confidently makes judgements about pupils’ progress & attainment. Moderates these judgements 

through dialogue with colleagues & the use of standards files where relevant. 

U1-2 Assesses pupils’ attainment & progress within a lesson & over periods of time. Demonstrates a secure understanding of statutory & 

school assessment procedures. Confidently makes judgements about pupils’ progress & attainment. Moderates these judgements 

through dialogue with colleagues & the use of standards files where relevant. 

U3 Assesses pupils’ attainment & progress within a lesson & over periods of time. Demonstrates a secure understanding of statutory & 

school assessment procedures. Confidently makes judgements about pupils’ progress & attainment. Moderates these judgements 

through dialogue with colleagues, (within & maybe outside of school) & the use of standards files where relevant. Supports less 

experienced colleagues in their assessments of pupil’s attainment & progress. 

 

 

1.2 (2) - Plan teaching to build on pupils’ capabilities and prior knowledge 

M1-3  Accurate teacher assessment ensures that activities effectively meet the needs of all abilities. The needs of SEN pupils are 

met. Additional adults are effectively deployed. Misconceptions are noted & addressed as the lesson progresses. 

 Is aware of the capabilities & prior knowledge of key groups within their class & bases future teaching on this knowledge. 

            Recognises the progress these groups of pupils have made within lessons. 

M4-6  Assessment for learning strategies are used to ensure planned activities provide sufficient challenge for all pupils, including 

the most and least able. Additional adults are well deployed & have a clear teaching role. Most pupils make good 

progress. Misconceptions are addressed as the lesson progresses. 
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 Is aware of the capabilities & prior knowledge of key groups, (including vulnerable and more able groups) within their class 

& bases future teaching on this knowledge. Recognises and builds upon the progress these groups of pupils have made 

within lessons. 

U1-2  Planning takes account of individual learner’s needs & preferred learning styles. Additional adults are well deployed & 

have a clear teaching role. Planning has been adapted as a direct result of the teacher’s evaluation of previous learning. 

Effective use of Assessment for Learning strategies enable the teacher to reshape tasks & explanations in order to 

maximise learning opportunities as the lesson is delivered. Almost all pupils make good progress. 

 Has a secure understanding of the capabilities & prior knowledge of key groups, (including vulnerable and more able 

groups) & individual pupils within their class & bases future teaching on this knowledge. Recognises and builds upon the 

progress these groups of pupils & individuals have made within lessons. 

U3  Skilled & flexible use of a variety of teaching styles and approaches are effectively used to meet individual learner’s needs. 

Additional adults have a clear teaching role throughout the lesson. Systematic checking of pupils understanding 

throughout the lesson enables sharply focused, appropriate & effective interventions to be accurately matched to 

individual needs with notable impact. Constant use of Assessment for Learning strategies enables children to move 

between groups during the lesson, enabling the teacher to ensure all children are sufficiently challenged throughout the 

lesson. All children make at least good progress. 

 Has a good understanding of the capabilities & prior knowledge of key groups, (including vulnerable groups) & individual 

pupils within their class & bases future teaching on this knowledge. Recognises the progress these groups of pupils & 

individuals have made within lessons, adapting planning accordingly as the lesson progresses. 

 

 

1.2 (3) Guide pupils to reflect on the progress they have made and their emerging needs 

M1-3 Learning intentions are clear and shared orally and/or in writing with the children. Success criteria discussed with the children. 

M4-6 Learning intentions are clear and shared orally and/or in writing with the children. Success criteria discussed with the children. 

Children can use success criteria to explain whether they have met the learning intention. 

U1-2 Learning intentions are clear and shared orally and/or in writing with the children. Success criteria discussed with the children. 

Children confidently use success criteria to explain whether they have met the learning intentions. 

U3 Differentiated learning intentions are clear & shared orally &/or in writing with the children. Lesson intentions are regularly referred 

to during the lesson. Children help to set success criteria & evaluate their individual performance & that of their peers against 

them. 

 

 

1.2 (4) Demonstrate knowledge and understanding of how pupils learn and how this impacts on teaching 

M1-3 Has a growing understanding of how the pupils in their class learn & begins to adapt their teaching in response to this. 

M4-6 Has a good understanding of how the pupils in their class learn & adapts their teaching in response to this. 
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U1-2 Has a good understanding of how individual pupils in their class learn & adapts their teaching in response to their preferred 

learning styles. Supports less experienced colleagues within their key stage in developing their teaching styles. 

U3 Has an excellent understanding of how individual pupils in their class learn & adapts their teaching throughout lessons in 

response to their preferred learning styles. Supports less experienced colleagues throughout school in developing their 

teaching styles. 

 

 

1.2 (5) Encourage pupils to take a responsible and conscientious attitude to their own work and study 

M1-3 All children are on task and working productively for most of the lesson. Some children require reminders. Some opportunities 

are provided for pupils to work independently. 

M4-6 All children are on task & working productively throughout the lesson. A small minority of pupils require reminders. Regular 

opportunities are provided for pupils to work independently. 

U1-2 All children are on task & working productively throughout the lesson. A small minority of pupils require reminders. Teacher 

promotes pupils’ resilience, confidence & independence. 

U3 All children are on task & working productively throughout the lesson. A small minority of pupils require reminders. Teaching 

promotes high levels of pupil resilience, confidence & independence. 

 

 

Demonstrate good subject and curriculum knowledge 

 

1.3 (1) Have a secure knowledge of the relevant subject(s) and curriculum areas, foster and maintain pupils’ interest in the subject and 

address misunderstandings 

M1-3 Familiar with the statutory guidance for the group in which they work 

M4-6 Demonstrates through their planning & teaching, a secure understanding of the statutory guidance for the group in which they 

work. 

U1-2 Demonstrates through their planning & teaching, a secure understanding of the statutory guidance for the group in which they 

work. Is aware of the statutory guidance for the year groups above and below the one in which they work. 

U3 Demonstrates through their planning & teaching, a secure understanding of the statutory guidance for the group in which they 

work. Is aware of the statutory guidance for the key stages above and below the one in which they work 

 

 

1.3 (2) Demonstrate a critical understanding of developments in the subject and curriculum areas, and promote the value of scholarship 

M1-3 Actively participates in staff meetings and school-led INSET days 

M4-6 With support from a more experienced colleague, helps to deliver staff meetings & school-led INSET days 



 

42 

 

U1-2 Delivers whole school staff meetings. Delivers training to colleagues in order to improve pupil attainment and progress within 

the key stage in which they work. 

U3 Identifies areas for whole school development & delivers training to colleagues across the school in the form of staff meetings 

or school-led INSET days 

 

 

1.3 (3) Demonstrate an understanding of and take responsibility for promoting high standards of literacy, articulacy and the correct use of 

standard English, whatever the teacher’s specialist subject 

M1-3 Demonstrates an understanding of & takes responsibility for promoting high standards of literacy, articulacy & the correct use 

of standard English, within their teaching & wider professional duties. 

M4-6 Demonstrates an understanding of & takes responsibility for promoting high standards of literacy, articulacy & the correct use 

of standard English, within their teaching & wider professional duties. 

U1-2 Demonstrates an understanding of & takes responsibility for promoting high standards of literacy, articulacy & the correct use 

of standard English, within their teaching & wider professional duties. Actively promotes this amongst other adults working in 

their class. 

U3 Demonstrates an understanding of & takes responsibility for promoting high standards of literacy, articulacy & correct use of 

standard English, within their teaching & wider professional duties. Actively promotes this amongst colleagues.  

 

 

1.3 (4 & 5) 

 If teaching early reading, demonstrate a clear understanding of systematic synthetic phonics 

 If teaching early mathematics, demonstrate a clear understanding of appropriate teaching strategies 

M1-

3 

Is developing a growing understanding of how to effectively teach mathematics, literacy, synthetic phonics to support early 

reading 

M4-

6 

Confidently teaches mathematics, literacy & synthetic phonics in the year group in which they are employed and has a 

growing understanding of the teaching of these subjects in the year groups before & after their own. 

U1-

2 

Supports less experienced colleagues within their key stage in developing their teaching of mathematics, literacy & synthetic 

phonics. During phase meetings shares with colleagues any recent training they have received in these curriculum areas. 

U3 Leads whole school development in the teaching of mathematics, literacy & synthetic phonics. Models teaching of these 

subjects to colleagues within our school and/or staff from other local schools. Carries out own research into the teaching of 

these subjects which they employ effectively in their own practice & share with colleagues. 

 

 

Standard 1.4. Plan and teach well-structured lessons 
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1.4 (1) Impart knowledge and develop understanding through effective use of lesson time 

M1-3 Lessons taught are well structured, have reasonable pace and are usually of appropriate length. Transitions are well planned & 

ensure that no valuable learning time is wasted. Use of appropriate strategies ensures that the preferred learning styles of many 

pupils are met. 

M4-6 Lessons taught are well structured, have good pace and are of appropriate length. Swift, well organised transitions contribute 

effectively to the pace & timings of lessons. Effective use of appropriate strategies ensures that the preferred learning styles of most 

pupils are met. 

U1-2 Lessons taught are well structured, have good pace and are of appropriate length. Swift, well organised transitions contribute 

effectively to the pace & timings of lessons. Effective use of appropriate strategies ensures that the preferred learning styles of most 

pupils are met. Supports less experienced colleagues in their effective use of lesson time. 

U3 Lessons taught are well structured, have good pace and are of appropriate length. Swift, well organised transitions contribute 

effectively to the pace & timings of lessons. Effective use of appropriate strategies ensures that the preferred learning styles of most 

pupils are met. Supports less experienced colleagues in their effective use of lesson time. (This might include colleagues from other 

schools). 

 

 

1.4 (2) Promote a love of learning and children’s intellectual curiosity 

M1-3 Is enthusiastic when teaching 

M4-6 Enthusiasm impacts positively on children’s attitudes towards learning 

U1-2 Enthusiasm impacts positively on children’s attitudes towards learning. Encourages children to lead their own learning 

U3 Enthusiasm impacts positively on children’s attitudes towards learning. Encourages children to lead their own learning. 

Enthusiasm for teaching impacts positively on colleagues. 

 

 

1.4 (3) Set homework and plan out-of-class activities to consolidate and extend the knowledge and understanding pupils have acquired 

M1-3 Independently sets homework within school policy & plans out-of-class activities with minimal support from more experienced 

colleagues (including educational visits, visitors to school and after school activities). 

M4-6 Independently sets homework & plans out-of-class activities for children within their class (e.g. educational visits, visitors to school 

and after school activities). 

U1-2 Independently sets homework & plans out-of-class activities for children within their year group, (e.g. educational visits, visitors to 

school and after school activities). Completes & submits relevant educational visits documentation including risk assessments. 

U3 Supports less experienced colleagues in planning homework and out-of-class activities for children within their year group. 

Completes & submits relevant educational visits documentation including risk assessments. 
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Standard 1.4 (4) Reflect systematically on the effectiveness of lessons and approaches to teaching 

M1-3 Evaluates effectiveness of lessons & teaching styles used. Begins to develop practice in response to their personal evaluation. 

Seeks advice & support from more experienced colleague. 

M4-6 Evaluates effectiveness of lessons & teaching styles used. Begins to develop practice in response to their personal evaluation. 

Adapts lessons & teaching styles in response to this evaluation. 

U1-2 Evaluates effectiveness of lessons & teaching styles used. Develops practice in response to their personal evaluation. Adapts 

lessons & teaching styles in response to this evaluation. Supports less experienced year group colleagues in developing their own 

practice. 

U3 Evaluates effectiveness of lessons & teaching styles used. Develops practice in response to their personal evaluation. Adapts 

lessons & teaching styles in response to this evaluation. Supports less experienced colleagues within (& outside) school in 

developing their own practice. 

 
 

1.4 (5) Contribute to the design and provision of an engaging curriculum within the relevant subject area(s) 

M1-3 Attends training recommended by the headteacher or other senior school leader relevant to school development priorities or 

personal development targets as identified through the performance management process. Attends any training required in 

light of curriculum developments and implementation of statutory assessments. 

M4-6 Identifies own personal training needs in light of local & national changes. Accesses appropriate INSET & demonstrates the 

impact such INSET has had on their own practice. 

U1-2 Is aware of local & national changes, accesses appropriate INSET & demonstrates the impact such INSET has had on their own 

practice. This is shared with colleagues during staff and/or phase meetings & with governors if relevant. Identifies training 

needs of staff within their key stage & assists the SLT in providing staff with access to relevant ‘in-house’ or LA provided training. 

They help the SLT to evaluate the impact of such training on pupil outcomes. 

U3 Uses own professional knowledge & experience to support the development of less experienced colleagues e.g. lesson study, 

peer observations, team teaching, moderation work. Delivers relevant training to a variety of staff and to the governing body 

when required. Actively seeks professional development opportunities via the network of local schools, through the local 

authority or via external providers in order to bring about whole school improvement. 

 

 

Standard 1.5. Adapt teaching to respond to the strengths and needs of all pupils 

 

1.5 (1) Know when and how to differentiate appropriately, using approaches which enable pupils to be taught effectively 

M1-3 Able to plan (as part of a year group team) sequences of lessons which engage pupils and are appropriate to their age, abilities 

& interests. Begins to adapt these plans to meet the specific needs of the individual pupils within their own class. 
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M4-6 Able to plan independently, sequences of lessons which engage pupils and are appropriate to their age, abilities & interests. 

Effectively adapts these plans to meet the specific needs of the individual pupils within their own class. 

U1-2 Able to plan independently, sequences of lessons which engage pupils and are appropriate to their age, abilities & interests. 

Effectively adapts these plans to meet the specific needs of the individual pupils within their own class. Supports less experienced 

colleagues within their year group with their planning of sequences of lessons. 

U3 Able to plan independently, sequences of lessons which engage pupils and are appropriate to their age, abilities & interests. 

Effectively adapts these plans to meet the specific needs of the individual pupils within their own class. Supports less experienced 

colleagues within school, (including student teachers) with their planning of sequences of lessons & in their adaptation of lessons to 

meet specific pupils’ needs. 

 

 

1.5 (2) Have a secure understanding of how a range of factors can inhibit pupils’ ability to learn and how best to overcome these 

M1-3 With minimal support writes, delivers & monitors the effectiveness of IEPs and participate in IEP review meetings. Deploy SEN 

support staff effectively. Begin to demonstrate an understanding of the roles of different outside support agencies. 

M4-6 Independently writes, delivers & monitors the effectiveness of IEPs and play a key role in IEP review meetings. Deploy SEN support 

staff effectively. Support the SENCo in developing appropriate provision maps within your class. With support identify the need for 

support from outside agencies. 

U1-2 Independently writes, delivers & monitors the effectiveness of IEPs and play a key role in IEP review meetings. Deploy SEN support 

staff effectively. Support the SENCo in developing appropriate provision maps within your year group. Identify pupils who require 

support from outside agencies 

U3 Independently writes, delivers & monitors the effectiveness of IEPs and play a key role in IEP review meetings. Deploy SEN support 

staff effectively. Support the SENCo in developing appropriate provision maps & monitoring their impact on pupil attainment within 

your key stage. Work effectively with colleagues from outside support agencies. 

 

 

1.5 (3 & 4) 

 Demonstrate an awareness of the physical, social and intellectual development of children, and know how to adapt teaching to 

support pupils’ education at different stages of development 

 Have a clear understanding of the needs of all pupils, including those with special educational needs; those with high ability; those 

with English as an additional language; those with disabilities; and be able to use and evaluate distinctive teaching approaches to 

engage and support them 

M1-3 Has a growing understanding of how children develop physically, socially & intellectually. With minimal support is able to plan 

lessons which support pupils’ educational needs. 

M4-6 Has a secure understanding of how children develop physically, socially & intellectually. Plans lessons which support pupils’ 

educational needs. 
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U1-2 Has a good understanding of how children develop physically, socially & intellectually. Adapts their teaching to support pupils’ 

educational needs. 

U3 Has a good understanding of how children develop physically, socially & intellectually. Adapts their teaching to support pupi l’s 

educational needs. Supports less experienced colleagues in planning lessons which support pupils’ educational needs. 

 

 

Standard 1.6 Make accurate and productive use of assessment 

 

1.6 (1) Know and understand how to assess the relevant subject and curriculum areas, including 

statutory assessment requirements 

M1-3 With support where necessary, carries out statutory assessments required for the year in which they teach. 

M4-6 Confidently carries out statutory assessments required for the year in which they teach. Have an awareness of statutory 

assessments required for years other than the one in which they teach. 

U1-2 Supports less experienced colleagues within their year group/phase in carrying out statutory assessments. 

U3 Supports less experienced colleagues within our school and/or within other local schools in carrying out statutory assessments. 

 

 

1.6 (2 & 3) 

 Make use of formative and summative assessment to secure pupils’ progress 

 Use relevant data to monitor progress, set targets, and plan subsequent lessons 

M1-3 Demonstrates increasing confidence in using Assessment for Learning strategies and APP when assessing pupils’ progress and 

attainment. Teacher assessments inform future short & medium term planning for groups of pupils. 

M4-6 Confidently uses Assessment for Learning strategies and APP when assessing pupils’ progress and attainment. Teacher assessments 

inform future short & medium term planning for groups of & individual pupils. 

U1-2 Confidently uses a variety of Assessment for Learning strategies when assessing pupils’ progress. Use of Assessment for Learning 

strategies results in the teacher often being able to reshape tasks within lessons in order to ensure most pupils make good progress. 

Teacher assessments inform future short & medium term planning for groups of & individual pupils. Supports less experienced 

colleagues in their use of Assessment for Learning & APP. 

U3 Opportunities to use a variety of Assessment for Learning strategies are carefully planned. Effective use of Assessment for Learning 

strategies enable the teacher to confidently reshape tasks within lessons in order to ensure all pupils make good progress. 

Accurate evaluation of assessments made inform future short & medium term planning for groups of & individual pupils. Supports 

less experienced colleagues in 

their use of Assessment for Learning & APP. 
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1.6 (4) Give pupils regular feedback, both orally and through accurate marking, and encourage pupils to respond to the feedback 

M1-3 Children receive verbal and written feedback in a way that they can understand. Follows the school marking policy. 

M4-6 Children receive timely and accurate verbal &written feedback in a way that they can understand. The feedback given clearly 

relates to the lesson’s learning objective. Follows the school marking policy. 

U1-2 Verbal & written feedback clearly relates to the lessons’ learning intention and/or the pupil’s individual targets. Misconceptions 

are addressed through the use of focused marking & clear modelling by the teacher. 

U3 Verbal & written feedback clearly relates to the lessons’ learning intention and/or the pupil’s individual targets. Misconceptions 

are addressed through the use of focused marking & clear modelling by the teacher. Children are encouraged to consolidate 

their learning by responding to questions or completing additional calculations posed by the teacher. 

 

 

Standard 1.7 Manage behaviour effectively to ensure a good and safe learning environment 

 

1.7 (1) Have clear rules and routines for behaviour in classrooms, and take responsibility for promoting good and courteous behaviour both in 

classrooms and around the school, in accordance with the school’s behaviour policy 

M1-3 Establishes & reinforces class rules which are reflective of the school ethos & school code of conduct. 

M4-6 Supports children in establishing class rules which are reflective of the school ethos & school code of conduct. Ensures children 

understand & adhere to these rules. 

U1-2 Supports children in establishing class rules which are reflective of the school ethos & school code of conduct. Ensures children 

understand & adhere to these rules. Supports less experienced colleagues in their establishing of appropriate class rules which are 

reflective of the school ethos & school code of conduct. 

U3 Supports children in establishing class rules which are reflective of the school ethos & school code of conduct. Ensures children 

understand & adhere to these rules. Supports less experienced colleagues in their establishing of appropriate class rules which are 

reflective of the school ethos & school code of conduct. Ensures colleagues & parents are supportive of the school ethos & code 

of conduct. 

 

 

1.7 (2 & 3) 

 Have high expectations of behaviour, and establish a framework for discipline with a range of strategies, using praise, sanctions and 

rewards consistently and fairly 

 Manage classes effectively, using approaches which are appropriate to pupils’ needs in order to involve and motivate them 

M1-3 Uses a range of strategies to ensure good levels of discipline within their class. Follows our school’s behaviour policy. 

M4-6 Establishes high levels of discipline within their class through the consistent use of praise, sanctions & rewards appropriate to the 

age of the pupils they teach. Follows our schools’ behaviour policy. 
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U1-2 Establishes high levels of discipline within their class through the consistent use of praise, sanctions & rewards appropriate to the 

age & needs of the pupils they teach. Follows our school’s behaviour policy. 

U3 Establishes high levels of discipline within their class through the consistent use of praise, sanctions & rewards appropriate to the 

age & needs of the pupils they teach. Follows our school’s behaviour policy. Supports less experienced colleagues in developing 

effective behaviour management strategies. 

 

 

1.7 (4) Maintain good relationships with pupils, exercise appropriate authority and act decisively 

where necessary 

M1-3 Follows our school’s procedures for safeguarding children. Ensures that other adults working within their class are aware of our 

school’s safeguarding procedures. 

M4-6 Follows our school’s procedures for safeguarding children. Ensures that other adults working within their class are aware of our 

school’s safeguarding procedures. Demonstrates an awareness of the Common Assessment Framework process. 

U1-2 Follows our school’s procedures for safeguarding children. Ensures that other adults working within school are aware of our 

school’s safeguarding procedures. Attends relevant safeguarding training including Common Assessment Framework training 

where required. 

U3 Follows our school’s procedures for safeguarding children. Regularly updates their knowledge of safeguarding children. Active ly 

involved in the Common Assessment Framework process. Effectively works as part of a multi-agency Team Around the Child. 

Contributes to the monitoring & evaluation of the effectiveness of our school’s safeguarding procedures. 

 

 

1.8 Fulfil wider professional responsibilities 

 

1.8 (1) Make a positive contribution to the wider life and ethos of the school 

M1-3 Actively participates in the wider life of the school.  

M4-6 Actively participates in the wider life of the school. Organises or helps lead an extra-curricular activity. 

U1-2 Actively participates in the wider life of the school. Provides opportunities for the children to represent the school within the local 

community. Organises events and/or helps lead an extracurricular activity. Encourages less experienced colleagues to 

participate in the wider life of the school. 

U3 Actively participates in the wider life of the school. Provides opportunities for the children to represent the school within the local 

community. Organises or helps lead an extra-curricular activity. Supports less experienced colleagues in planning or leading 

events or extra- curricular activities. 
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1.8 (3) Deploy support staff effectively 

M1-3 Planning indicates the role of support staff within a lesson. Time is spent briefly explaining the planning to support staff prior to the 

start of the lesson. 

M4-6 Support staff are consulted when planning future lessons. As a result of this they have a clear understanding of their role during 

various parts of the lesson. Feedback is given to support staff. 

U1-2 Actively involves support staff in the planning & delivery of future lessons. This results in support staff being effectively deployed in a 

way which impacts positively on pupil outcomes. Appropriate feedback is given to support staff which contributes towards their 

continuing professional development. 

U3 Actively involves support staff in the planning, delivery & evaluation of lessons. Support staff are encouraged to support the class 

teacher when assessing pupils’ progress, in evaluating the effectiveness of targeted interventions used & are encouraged to 

contribute towards IEP reviews. The teacher helps support staff to identify their own professional development needs & helps 

facilitate opportunities for them to be met. 

 

 

1.8 (4) Take responsibility for improving teaching through appropriate professional development, responding to advice and feedback from 

colleagues 

M1-3 Is able to demonstrate ability to evaluate own practice & with support can identify areas for further development. Clear evidence 

is seen to demonstrate that they have addressed any previously agreed areas for development. 

M4-6 Accurately identifies areas of professional strength & areas for further development. With support from a member of the SLT, 

identifies strategies for addressing such areas. Clear evidence is seen to demonstrate that they have addressed any previously 

agreed areas for development. 

U1-2 Accurately identifies areas of professional strength & suggests ways in which areas for further development can be addressed. 

Monitors & evaluates the impact such strategies have upon their teaching. Supports key stage colleagues in addressing their 

areas for further development e.g. peer coaching 

U3 Recognises areas of professional strength of colleagues across the school. Plans & organises opportunities for colleagues to 

address areas for professional development within school. Provides feedback to colleagues. Evaluates their impact & reports 

back to SLT and governing body. 

 

 

1.8 (5) Communicate effectively with parents with regard to pupils’ achievements and well-being 

M1-3 Is pro-active in arranging informal meetings with parents to discuss any concerns they may have. Confidently talks to parents 

about their child’s attainment. With guidance from a more experienced colleague is able to suggest next steps in pupil’s learning. 
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M4-6 Is pro-active in arranging informal meetings with parents to discuss any concerns they may have. Confidently talks to parents 

about their child’s attainment & well-being. Is able to suggest next steps in pupil’s learning. Participates, (with support) in 

multiagency meetings. 

U1-2 Is pro-active in arranging informal meetings with parents to discuss any concerns they may have. Confidently talks to parents 

about their child’s attainment & is able to suggest how parents may access additional support. Participates actively in 

multiagency meetings. 

U3 Is pro-active in arranging formal & informal meetings with parents,(including those involving outside agencies). Co-ordinates 

and/or leads multi-agency meetings. Provides advice & support to less experienced colleagues. 

 

 

PART 2 – PERSONAL AND PROFESSIONAL CONDUCT 

 

 

Personal and Professional Conduct– It is expected that teachers reach this standard regardless of their career stage 

M1-3, 

M4-6,  

U1-3 

2.1(1)Treating pupils, parents & colleagues with respect & dignity 

2.1(1)Observing proper boundaries, appropriate to a teacher’s professional position; 

2.1(2)Following our school’s safeguarding procedures; 

2.1(3)Being tolerant of & respectful towards the rights & viewpoints of others; 

2.1(4)Not undermining fundamental British values such as democracy, the rule of law, individual liberty & mutual respect, & 

tolerance of those with different faiths & beliefs; 

2.1(5)Making sure that personal beliefs are not expressed in ways which exploit pupils’ vulnerability; 

2.2 Following school policies & procedures; 

2.2 Promoting& demonstrating high standards of behaviour both in the classroom & around school; 

2.2 Upholding Christian values; 

2.2 Being punctual; 

2.2 Having high levels of attendance; 

2.3 Understanding & always acting within, the statutory frameworks which set out your professional duties & responsibilities. 
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